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ACCELERATED COURSE SYLLABUS 
 

ASSESSMENT OF ENGLISH LANGUAGE LEARNERS 
August 12, 2020 

 
Dr. Hee Young Choi, Associate Professor of  

School of Education 
 
 

 
GENERAL COURSE INFORMATION 

 
Course Title:  Assessment of English Language Learners 
Course ID:  ED 325-02 
CRN:   10142 
Term:   Fall 2020 
Dates/Online: November 4 & December 16   
Dates/Time:  Wednesdays (November 11, 18, 25, December 2, & 9)   
Time:   6:00 pm – 10:00 pm  
Location:  Online (Synchronous virtual classes via Zoom) 
Credit Hours: 3 Hours 
 
 
Instructor Contact Information 
Name:   Hee Young Choi, Ph. D.  
Phone:  217. 420. 6044  
Email:   hchoi@millikn.edu 
Office Hours:  M, W 11:00 am - 2:30 pm; T, R 1:00 pm - 2:30 pm or by appointment 
Office:   SH 304  
 
 
Course Purpose:   
This course introduces students to the role of assessment in early childhood and elementary 
education. Types of formal and informal assessment for classroom purposes will be discussed 
as well as standardized assessments at the school, district and state level. Assessment for 
English Language Learners (ELLs) will be a focus of the course. Assessments for determining 
English language proficiency in the identification of ELLs will be an element of the course. 
Standard and non- standard types of assessment will be explored for the purpose of informing 
planning and instruction for ELLs as well as program development. Discussion will focus on 
reducing bias and the need for linguistic and culturally relevant assessment for ELLs. Linguistic 
and cultural considerations will also be discussed in the identification of ELLs for special 
education. Pre-requisite ED209. 
 
 
Departmental Learning Goal Coherence: 
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The following course outcomes relate directly to the Millikin Teaching Standards (Illinois 
Professional Teaching Standards).  As a growing professional teacher seeking excellence in 
learning and teaching, 
 
 
You will engage in active learning by: 
 

• Stimulates prior knowledge and links new ideas to already familiar ideas and 
experiences (IPTS 1I) 

• Differentiates strategies, materials, pace, levels of complexity, and language to introduce 
concepts and principles so that they are meaningful to students at varying levels of 
development and to students with diverse learning needs (IPTS 1J) 

• Uses information about students’ individual experiences, families, cultures, and 
communities to create meaningful learning opportunities and enrich instruction for all 
students (IPTS 1L) 

• Knows how to access the tools and knowledge related to the latest findings (e.g., 
research, practice, methodologies) and technologies in the disciplines (IPTS 2F) 

• Analyzes the classroom environment and makes decisions to enhance cultural and 
linguistic responsiveness, mutual respect, positive social relationships, student 
motivation, and classroom engagement  (IPTS 4L) 

• Knows and models standard conventions of written and oral communications (IPTS 6E) 
• Works with all school personnel (e.g., support staff, teachers, paraprofessionals) to 

develop learning climates for the school that encourage unity, support a sense of shared 
purpose, show trust in one another, and value individuals (IPTS 8J) 

• Evaluates best practices and research-based materials against benchmarks within the 
discipline (IPTS 9A) 

• Understands the role of an advocate, the process of advocacy, and its place in 
combating or promoting certain school district practices affecting students (IPTS 9F) 

• Models professional behavior that reflects honesty, integrity, personal responsibility, 
confidentiality, altruism and respect (IPTS 9I) 

• Maintains accurate records, manages data effectively, and protects the confidentiality of 
information pertaining to each student and family (IPTS 9J) 

• Uses leadership skills that contribute to individual and collegial growth and development, 
school improvement, and the advancement of knowledge in the teaching profession 
(IPTS 9Q) 

• Proactively serves all students and their families with equity and honor and advocates on 
their behalf, ensuring the learning and well-being of each child in the classroom (IPTS 
9R) 

• Models and teaches safe, legal, and ethical use of digital information and technology, 
including respect for copyright, intellectual property, and the appropriate documentation 
of sources (IPTS 9U) 

You will learn to create communities of learners by: 
 

• Facilitates a learning community in which individual differences are respected (IPTS 1K) 
• Understands how individuals influence groups and how groups function in society (IPTS 

4B) 
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• Understands factors (e.g., self-efficacy, positive social interaction) that influence 
motivation and engagement (IPTS 4D) 

• Understands schools as organizations within the larger community context (IPTS 8A) 
• Is cognizant of his or her emerging and developing leadership skills and the applicability 

of those skills within a variety of learning communities (IPTS 9E) 

You will learn to facilitate learning for others by:  
 

• Understands the spectrum of student diversity (e.g. race and ethnicity, socioeconomic 
status, special education, gifted, English language learners (ELLs), sexual orientation, 
gender, gender identity, and the assets that each student brings to learning across the 
curriculum  (IPTS 1A) 

• Understands how teaching and student learning are influenced by development 
(physical, social and emotional, cognitive, linguistic), past experiences, talents, prior 
knowledge, economic circumstances and diversity within the community  (IPTS 1C) 

• Understands the impact of linguistic and cultural diversity on learning and 
communication (IPTS 1E) 

• Understands his or her personal perspectives and biases and their effects on one’s 
teaching (IPTS 1F) 

• Understands major concepts, assumptions, debates, and principles; processes of 
inquiry; and theories that are central to the disciplines (IPTS 2B) 

• Understands how diverse student characteristics and abilities affect processes of inquiry 
and influence patterns of learning (IPTS 2E) 

• Understands the theory behind and the process of providing support to promote learning 
when concepts and skills are first being introduced (IPTS 2G) 

• Understands the relationship among language acquisition (first and second), literacy 
development, and acquisition of academic content and skills (IPTS 2H) 

• Understands how research and data guide instructional planning, delivery, and 
adaptation (IPTS 3G) 

• Understands communication theory, language development, and the role of language in 
learning (IPTS 6C) 

• Recognizes the relationships among reading, writing, and oral communication and 
understands how to integrate these components to increase content learning (IPTS 6F) 

• Knows laws and rules (e.g., mandatory reporting, sexual misconduct, corporal 
punishment) as a foundation for the fair and just treatment of all students and their 
families in the classroom and school (IPTS 9B) 

You will collaborate with others by: 
 

• Understands the collaborative process and the skills necessary to initiate and carry out 
that process (IPTS 8B) 

• Collaborates with others in the use of data to design and implement effective school 
interventions that benefit all students (IPTS 8C) 

• Understands the benefits, barriers, and technologies involved in parent and family 
collaborations (IPTS 8D) 
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• Understands school- and work-based learning environments and the need for 
collaboration with all organizations (e.g., businesses, community agencies, nonprofit 
organizations) to enhance student learning (IPTS 8E) 

• Understands the importance of participating on collaborative and problem-solving teams 
to create effective academic and behavioral interventions for all students (IPTS 8F) 

• Initiates collaboration with others to create opportunities that enhance student learning 
(IPTS 8L) 

• Collaborates with other teachers, students, parents or guardians, specialists, 
administrators, and community partners to enhance students’ learning and school 
improvement (IPTS 9O) 
 

Course Learning Goals, Outcomes, and/or Competencies: 
1. Students will demonstrate knowledge of standards as well as types of assessments for 

early childhood and elementary education settings.   
2. Students will demonstrate the use of assessment for planning and instruction.   
3. Students will demonstrate knowledge of assessment for the identification of ELLs in 

educational settings. 
4. Students will be able to discuss and critique assessments for linguistic and cultural bias. 
5. Students will demonstrate knowledge of standards as well as types of linguistic and 

culturally relevant assessment for ELLs.   
 
 
Performance Learning Component: 

1. Students will visit local schools to observe and learn the assessment process of ELL 
students. (Due to the pandemic of COVID-19, there would be more alternative ways to 
complete the clock hours for ED 401 in fall 2020. The details will be discussed during the 
class.) 

 
Required Texts: 

Herrera, S. G., Murry, K. G., & Cabral, R. M. (2013). Assessment Accommodations for  
Classroom Teachers of Culturally and Linguistically Diverse Students. Boston, MA: 
Pearson Education, Inc.   

 
Fairbairn, S. & Jones-Vo, S. (2010). Differentiating Instruction and Assessment for English  

Language Learners: A Guide for K – 12 Teachers. Philadelphia, PA: Caslon, Inc.   
 
Samway, K. D., & McKeon, D. (2007).  Myths and realities: Best practices for English  

language learners (2nd Ed.).  Portsmouth, NH:  Heinemann. 
 

*Additional articles will be assigned. 
 
 
Learning Environment 
 
This course FLEX ED 325 is an online course.  
 
This accelerated course includes a (4-6 hour) assignment to be completed before the first Zoom 
class meeting. It also includes a (4-6 hour) final assignment to be completed one week after the 
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last class meeting. Throughout the rest of the course, you will need to complete approximately 
6-12 hours of work each week between class meetings. 
 
Pre-meeting online engagement (4-6 hours): November 4, 2019 
 
Post-meeting online engagement (4-6 hours): December 16, 2019 
 

 
Landmark Events, Assessments, and Due Dates: 
A brief description of each assignment is provided. These Assessments address many of the 
Millikin Teaching Standards. At a later date, more complete descriptions and rubrics will be 
provided.  
 

1. Webcast Reflection (Dr. Lorraine Valdez Pierce): How can my fellow educators and I 
improve the assessment of ELLs in our school and in my classroom? 
 

2. Article Reading Response: You need to read an article from professional journals (peer 
reviewed article/paper) that relate to assessment of ELLs. The response should be 3 
typed pages (double spaced, 12 pt. font) 
 

3. Assessment Case Study of an ELL: Your final and culminating project for this class will 
be an assessment case study of an individual student. Select an English Language 
Learner (ELL) or English as a Second Language (ESL) student to work with throughout 
this course. This student may be a student in your own classroom, ESL/Bilingual 
program of a school you visit, or a student in one of your colleague’s classrooms or 
programs.  
 
 
 

 Tentative Course Schedule 

Wk Topics Readings 

 
1 

(11/11) 

Assessment of ELLs 
Authentic Assessment 
 

Introduction; Webcast watch 
Herrera - Ch. 1, 2; Fairbairn Ch. 1 
 

 
2 

(11/18) 

Assessment of Acculturation Webcast Reflection Due 
Fairbairn Ch. 6; Herrera Ch. 4 
Samway Ch. 6 

3 
(11/25) 

Assessment of Language Proficiency 
 
Assessment Myths 

Herrera - Ch. 5; Fairbairn Ch. 2 
Samway Ch. 7 

 
4 

(12/2) 

Assessment of Content-Area Learning Response to Reading Presentation  
Herrera - Ch. 6; Fairbairn Ch. 3 & 4 
 

5 
(12/9) 

Current Issues: RtI & Special Ed Issues in the 
Assessment of CDL Students 

Herrera – Ch. 3 & 7 
Fairbairn Ch. 5 
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Final Project Presentation 

6 
(12/16) 

Final Paper Due 
Clock Hours Due 

 

 
Course content, class assignments/activities, and/or due dates may be altered.  Assignments 
and due dates will be announced in class and posted on Moodle. Students are responsible for 
attending class to know which assignments are required and when. Announcements in class or 
via Moodle will take precedence over the course schedule in the syllabus. 
 
 
 
Grading Policy/Procedure: 
The Assessments above will be graded in a timely manner by the instructor and returned to you 
with comments designed to help you learn.  
 
 
Assignment Weights: 
  

Assignment: Weight of Assignment: 
Webcast Reflection                                      20 points         
Written Responses to the Readings                                      20 points                                   
Authentic Assessment                                      30 points                                      
Observation Journal                                     20 points                                   
Assessment Case Study                                     60 points                                  
Assessment Case Study Presentation                                     10 points                            
Participation                                      50 points 
            Total Points                                   210 points 

 
Grading Scale and Method: 
 

ACCELERATED COURSE Grading System: 
A  92% and above   

 A-  90%-91.9% 
 B+  88%-89.9% 
 B  82%-87.9%   
 B-  80%-81.9% 
 C+  78%-79.9% 
 C  72%-77.9%   
 C-  70%-71.9% 
 D+  68%-69.9% 
 D  60%-67.9% 
 F  less than 60% 
 
Final accelerated course grades will be turned in 2 weeks after the final class period. 
 
 
Late/Missed Assessments: 
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All assignments must be turned in on the due date as instructed.  Assignments turned in late or 
missed result in deductions in the grade(s) of the assignment(s).   
 
 
Missed Assessments: 
All assessments must be completed in order for students to receive a final grade for the course.  
If students have missed a class they will not be allowed to make up the in-class work they’ve 
missed, such as quizzes, activities, etc.  
 
Grade Posting: 
Assignment grades and comments will be posted on Moodle.  Check Moodle routinely for this 
information.   
 
Results of a Failing Grade: 
Students who earn a failing grade must repeat the course in order to successfully complete the 
ESL or the bilingual endorsement.   
 
 
Attendance Policy: 
Students are expected and required to attend all classes and to actively participate in activities 
and discussions.  (Note: Some participation points may involve assignments/activities that are to 
be completed as part of preparation for class.)  Please be on time every time we meet.  Coming 
to class tardy will influence your participation points for the course.  If you must miss a class you 
must notify me prior to the start of that class via email or phone.  Unexcused absences will 
result in no points for attendance or participation on that day.  Missing more than two classes 
may mean a drop in a letter grade for the course.  After any absence communicate with me or a 
classmate about assignments and what happened in the class.  If you expect to be absent from 
class during the semester due to a religious observance, please inform me in writing BEFORE 
the second class meeting.  
 
ACCELERATED COURSE Attendance Policy: According to the ACCELERATED COURSE 
attendance policy, students who miss more than 25% of scheduled classroom time will be 
instructed to withdraw from the course. Failure to officially withdraw from the course will result in 
a grade of F. Any portion of a missed class (coming in late, leaving early, or taking excessive 
breaks) may be counted toward total absences. 
  
Specifics: Only the length of your course needs to be listed. 
       

25% of a 5-week course (3 credit hours) with 20 scheduled contact hours is 5 hours. 
 
 
Students or faculty that are ill should NOT attend or hold face-to-face classes or meetings. If you 
experience any combination of the following symptoms, you should contact your primary care 
provider or the DMH Health Clinic at 217-424-6360. 

● Fever or chills 
● Cough 
● Shortness of breath or difficulty breathing 
● Fatigue 
● Muscle or body aches 
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● Headache 
● New loss of taste or smell 
● Sore throat 
● Congestion or runny nose 
● Nausea or vomiting 
● Diarrhea 

People with COVID-19 have had a wide range of symptoms reported, ranging from mild symptoms to 
severe illness. Symptoms may appear 2-14 days after exposure to the virus. People with these 
symptoms may have COVID-19. You should explain your symptoms to your primary care provider or 
the DMH Health Clinic so they can determine whether you should be tested for COVID-19, and how 
long you should self-quarantine. You are not required to show documentation that you have seen a 
healthcare professional. 

Faculty who hold face-to-face class who are symptomatically ill or under quarantine should be 
reported to their academic chair or dean. 

You will not be penalized for missing a face-to-face class due to symptomatic illness or under 
quarantine, but are still required to complete assigned work. You may be assigned additional work to 
engage in course material missed during class. You should take note of the Academic Dishonesty 
policy in this syllabus as it relates to lying to or misleading faculty as it relates to course engagement 
and attendance. 

For Students Who Need to Attend Remotely 
 

If you have an underlying health condition or have increased risk factors, you may 
choose to engage in this class remotely without meeting face-to-face. 

Alternative activities will be required to measure your engagement in the course. To elect this 
option, contact the instructor for more details. 

Classroom Health and Safety - Required for face-to-face instruction 
 

It is the shared responsibility of everyone in this course to maintain health and safety 
guidelines to reduce the risk of spreading COVID-19 and other illnesses. To that end, you 
have the responsibility to not only adhere to the safety guidelines listed below, but also to 
hold your classmates and faculty accountable. With compassion, bring noncompliance to 
their attention and remind them that it is to everyone’s benefit to follow the health and safety 
guidelines outlined. The instructor reserves the right to ask noncomplying students to leave 
the classroom at any time. You have the right and responsibility to report non-compliance of 
the instructor to their department chair, director, or dean. 

● Students and faculty are required to wear a face mask, shield, or use an 
appropriate barrier at all times. 

● Students and faculty are required to maintain 6 feet of social distance from one 
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another at all times. 
● Students and faculty will jointly clean and sanitize equipment, furniture, 

instructional and meeting spaces with supplies provided by the University. At 
the end of each class, you will be expected to wipe down surfaces and ensure 
that the area you used is free of any papers, wrappers, bottles, trash, etc. 

 

If you have an underlying health condition or increased risk factors, you may wear additional 
personal protective equipment (PPE) beyond a mask. In doing so, you will not be 
discriminated against. It is possible, however, that assignments or projects may be modified 
to accommodate additional PPE. 

 
100 Clock Hours & Confidentiality: 
In addition to the courses for the ESL or the Bilingual endorsement, 100 clock hours are 
required.  (We will be “aiming” for 20 clock hours per course.)  The goals of these hours are to 
give you opportunities to learn more about the process of learning a second language and 
becoming bilingual, educational experiences with bilingual children and families, as well as 
experiences with bilinguals in the community.  For ED 401 our goal is learn more about how 
culture is present in the community and the lives of English language learners (ELLs), and how 
educators can integrate culture in the classroom.  Professional ethics demand that outside of 
your courses and the settings of your 100 clock hours students should NOT discuss or by any 
other means divulge information about a specific child, family or staff member in a manner that 
might enable someone to identify the child, family or staff member.  In any coursework you will 
need to change the names of children, families and any staff members you will be observing or 
working with.  Keep in mind that any time you are in classrooms, schools or community settings 
you are required to dress appropriately and to conduct yourself professionally.  
 
* Due to the pandemic of COVID-19, there would be more alternative ways to complete the 
clock hours for ED 401 in fall 2020. The details will be discussed during the class.    
 
 
Disability Accommodation Policy: 
Please address any special needs or special accommodations with me at the beginning of the 
semester or as soon as you become aware of your needs. If you are seeking classroom 
accommodations under the Americans with Disabilities Act, you should submit your 
documentation to the Center for Academic and Professional Performance at Millikin University, 
located in University Commons 312. 
 
 
Distance Delivery Components: 
Millikin University is committed to providing support for students using technology resources in 
pursuit of academic success.  The Department of Information Technology resides in Shilling Hall 
and offers walk-in support. 
 
Please visit   http://millikin.libguides.com/ed-tech for link, resources, and additional information 
that aid in the use of technology in distance/hybrid delivery and technology policies. 
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University Commitment to Student Success: 
Millikin University is committed to the success of all students. As such, the University provides a 
wealth of services devoted to academic support.  The Office of Student Success serves as the 
hub for these services.  The Office of Student Success is located on the lower level of Staley 
Library.  Services include: 
 
• Tutoring 
• Supplemental Instruction 
• Study Skill Assistance 
• One on One Advising  
• Major Change Assistance 
• Development of Personalized Academic 

Growth and Success Plans 

• Support of Exploratory Studies majors 
• Support for students on Academic 

Probation or Progress Warning  
• Accommodations for Students with 

special learning needs 
• Online Resource Library 

 
In addition to the Office of Student Success, the University Writing and Math Centers (both 
located in Staley Library) offer students intensive support in these subject areas.  
 
 
Inclusive Excellence 
Every student in this classroom, regardless of personal history or identity categories, is a valued 
member of this group. Your experiences are valuable and important, and you should feel free to 
share them as they may become relevant to our class. No student in this class is ever expected 
or believed to speak for all members of a group.  
In this classroom, you have the right to determine your own identity. You have the right to be 
called by whatever name you wish, and for that name to be pronounced correctly. You have the 
right to be referred to by whatever pronoun you wish. You have the right to adjust those things 
at any point in your education. If you find that there are aspects of course instruction, subject 
matter, or classroom environment that result in barriers to your inclusion, please contact me 
privately without fear of reprisal. 
 
 
Sexual Misconduct: 
Millikin University is committed to creating a campus culture of respect that is free from 
discrimination, sex discrimination, and sexual misconduct of all forms.  Sexual misconduct is 
unlawful and will not be tolerated.  Title IX makes it clear that violence and harassment based 
on sex and gender are subject to the same rights and support as other protected categories.  If 
you or someone you know is a victim of sexual misconduct, or you know of an alleged incident 
of sexual misconduct, you can speak to someone CONFIDENTIALLY by contacting Millikin 
University Counselling Services @ 217.424.6360, and can file a report directly to any one of the 
following: 
 

• Diane Lane, Director, Human Resources/Title IX Coordinator at 
dlane@millikin.edu 217-362.6416 

• Tammy Maxwell, Assistant Director, Human Resources/Deputy Title IX 
Coordinator for Employees at tmaxwell@millikin.edu 217.362.6416 

• Raphaella Prange, Dean of Student Development/Deputy Title IX Coordinator for 
Students at rpalmer@millikin.edu  217.424.6395 

• Campus Conduct Hotline, an anonymous reporting line, at 866.943.5787 
 
 

mailto:dlane@millikin.edu
mailto:tmaxwell@millikin.edu
mailto:rpalmer@millikin.edu
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Academic Integrity Standards: 
The intellectual and moral integrity of an academic community depends upon an 
uncompromising commitment to honesty which guides the actions of all its members.  Any 
disregard for this threatens the unrestricted and honest exchange of knowledge.  The Faculty 
has the right and the responsibility to hold students to high ethical standards in conduct and in 
works performed, as befits a scholar at the university.  Violations of academic integrity include, 
but are not limited to:  
 
 

• Cheating 
• Collusion 
• Electronic Dishonesty 
• Grade Falsification 
• Plagiarism 

 
Faculty members have the responsibility to investigate all suspected breaches of academic 
integrity that arise in their courses and shall have the authority to decide whether the student(s) 
has violated the Academic Integrity Policy.  If it is determined that the violation occurred, the 
faculty member will decide the consequences, taking into account the severity and 
circumstances surrounding the violation, and will inform the student in writing, forwarding a copy 
of the letter to the Registrar and to the Dean of Student Development.  
 
Consequences to an academic integrity violation include, but are not limited to: 
 

• A letter in the student’s academic file 
• Failure on assignment(s) 
• Failure in the course 
• Issuance of an XF for the course 
• Conduct hearing with Student Development 

 
If a student received an XF, this remains as a permanent grade and cannot be removed from 
the official transcript.  Some programs and majors have more explicit ethical standards, which 
supersede this Policy, and violation of which may result in dismissal from some programs or 
majors within the University. 
 
The complete policy may be found at www.millikin.edu/handbook. 
 
Student Conduct and Class Policies:   
Students are allowed to use laptops, iPads, phones and other technology in class, but only for 
class related tasks.  If students are found using technology in class for other purposes they will 
lose this privilege.    
 
Students are required to complete all readings as assigned.  The bulk of the reading material for 
this class will be from the course texts along with other assigned readings.  We are covering a 
lot of material. Students are expected to read and reflect on all of the readings before each 
class so they will be able to effectively participate in class discussions and activities.  
 
Students are required to use APA style when writing and formatting formal papers.  No 
particular style is required for informal writing (e.g., emails, in-class writing).  Students must 

http://www.millikin.edu/handbook
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always reference all sources.  The Writing Center has great sources that will help with the use 
of citations.  You can refer to the Staley Library website 
http://www.millikin.edu/staley/research/Pages/default.aspx under “Citing Your Sources” for a 
guide for APA format from the Millikin Writing Center.  For some assignments you may be 
required to submit your paper to Turnitin, a system for ensuring academic integrity, previous to 
the assignment due date. 
 
Students are responsible for routinely checking their Millikin University email and Moodle for 
schedule changes, assignments, and/or other messages from the professor(s) or university 
representatives.  Email addresses other than students’ Millikin email addresses will NOT be 
used for communication purposes.   
 
 
University Student Conduct System  
www.millikin.edu/handbook/Pages/UniversityJudicialSystem.aspx 
 
 
Disruptive Behavior Policy: 
Students who exhibit behaviors that are considered to obstruct or disrupt the course goals or 
learning environment are subject to student conduct action per the University Standards of 
Conduct.  Behaviors that are considered disruptive include, but are not limited to: tardiness, 
sleeping, inappropriate use of mobile or electronic devices, use of language that is offensive or 
discriminatory, excessive interruption, and/or repeated violation of faculty or classroom 
expectations which are stated in the course syllabus.  Students who exhibit such behavior may 
be dismissed from the class and referred to Student Development. 
 
 
Dropping a Course and the University Withdrawal Policy: 
There is an add/drop deadline for each academic term. During the allowed period, students may 
elect to add or drop courses by completing the proper form and requesting signature from the 
instructor or department chair as required. (Forms are available in Registrar's Office). Faculty 
members reserve the right to permit dropping or adding courses after the set deadline. Courses 
dropped during the appropriate period result in a W on the student transcript. Courses dropped 
after this period will result in the earned grade at the time of drop.  
 
Students who leave the University during or at the end of the semester must report to the 
Registrar’s Office to complete the necessary procedures and forms. Students who withdraw 
from the University may be eligible to receive a refund of charges assessed by the University in 
accordance with the refund schedules (undergraduate traditional, PACE, or graduate) posted in 
the Academic Bulletin.  Students may also be involuntarily withdrawn if they engage or threaten 
to engage in behavior which poses a danger of causing physical harm to self or others. The 
Involuntary Withdrawal Policy may be found in the Student Handbook. 
 
 
Course Evaluations: 
Millikin University utilizes online course evaluations which are available beginning in the last 
week of each course term. Students may log into their MyMillikin portal to complete course 
evaluations. Evaluations are considered an important part of the teaching environment and 
students should feel comfortable giving thoughtful, honest feedback. 
 
 

http://www.millikin.edu/staley/research/Pages/default.aspx
http://www.millikin.edu/handbook/Pages/UniversityJudicialSystem.aspx
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Illinois Professional Teaching Standards:  
Coursework in ED 325 will address a number of Illinois Professional Teaching Standards.  The 
standards are an important means for articulating what we will study in the course as well as 
evaluating progress (I = Introduce, D = Develop, P = Proficient). 

 

Standard 

ED
 3

25
 

Standard 1 - Teaching Diverse Students – The competent teacher understands the 
diverse characteristics and abilities of each student and how individuals develop and learn 
within the context of their social, economic, cultural, linguistic, and academic experiences. 
The teacher uses these experiences to create instructional opportunities that maximize 
student learning. 

 

Knowledge Indicators – The competent teacher:  
1A)  understands the spectrum of student diversity (e.g., race and ethnicity, 

socioeconomic status, special education, gifted, English language learners (ELL), 
sexual orientation, gender, gender identity) and the assets that each student brings to 
learning across the curriculum; 

 
 

D 

1B) understands how each student constructs knowledge, acquires skills, and 
develops effective and efficient critical thinking and problem-solving capabilities; 

 

1C) understands how teaching and student learning are influenced by development 
(physical, social and emotional, cognitive, linguistic), past experiences, talents, prior 
knowledge, economic circumstances and diversity within the community; 

 
D 

1D) understands the impact of cognitive, emotional, physical, and sensory disabilities 
on learning and communication pursuant to the Individuals with Disabilities Education 
Improvement Act (also referred to as “IDEA”) (20 USC 1400 et seq.), its implementing 
regulations (34 CFR 300; 2006), Article 14 of the School Code [105 ILCS 5/Art.14] and 
23 Ill. Adm. Code 226 (Special Education); 

 
 
I 

1E) understands the impact of linguistic and cultural diversity on learning and 
communication; 

D 

1F) understands his or her personal perspectives and biases and their effects on one’s 
teaching; and 

D 

1G) understands how to identify individual needs and how to locate and access 
technology, services, and resources to address those needs. 

D 

Performance Indicators – The competent teacher:  
1H) analyzes and uses student information to design instruction that meets the diverse 

needs of students and leads to ongoing growth and achievement; 

 
I 

1I)  stimulates prior knowledge and links new ideas to already familiar ideas and 
experiences; 

D 

1J) differentiates strategies, materials, pace, levels of complexity, and language to 
introduce concepts and principles so that they are meaningful to students at varying 
levels of development and to students with diverse learning needs; 

 
D 

1K) facilitates a learning community in which individual differences are respected; and  
1L) uses information about students’ individual experiences, families, cultures, and 

communities to create meaningful learning opportunities and enrich instruction for all 
students. 

 
D 

Standard 2 - Content Area and Pedagogical Knowledge – The competent teacher has 
in-depth understanding of content area knowledge that includes central concepts, methods 
of inquiry, structures of the disciplines, and content area literacy. The teacher creates 
meaningful learning experiences for each student based upon interactions among content 
area and pedagogical knowledge, and evidence-based practice. 
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Knowledge Indicators – The competent teacher:  
2A) understands theories and philosophies of learning and human development as 

they relate to the range of students in the classroom; 

 

2B) understands major concepts, assumptions, debates, and principles; processes of 
inquiry; and theories that are central to the disciplines; 

    D 

2C) understands the cognitive processes associated with various kinds of learning 
(e.g., critical and creative thinking, problem-structuring and problem-solving, invention, 
memorization, and recall) and ensures attention to these learning processes so that 
students can master content standards; 

 

2D) understands the relationship of knowledge within the disciplines to other content 
areas and to life applications; 

D 

2E) understands how diverse student characteristics and abilities affect processes of 
inquiry and influence patterns of learning; 

D 

2F) knows how to access the tools and knowledge related to latest findings (e.g., 
research, practice, methodologies) and technologies in the disciplines; 

D 

2G) understands the theory behind and the process for providing support to promote 
learning when concepts and skills are first being introduced; and 

 
D 

2H) understands the relationship among language acquisition (first and second), 
literacy development, and acquisition of academic content and skills. 

D 

Performance Indicators – The competent teacher:  
2I)  evaluates teaching resources and materials for appropriateness as related to 

curricular content and each student’s needs; 

 
I, D 

2J) uses differing viewpoints, theories, and methods of inquiry in teaching subject 
matter concepts; 

 

2K) engages students in the processes of critical thinking and inquiry and addresses 
standards of evidence of the disciplines; 

 

2L) demonstrates fluency in technology systems, uses technology to support 
instruction and enhance student learning, and designs learning experiences to 
develop student skills in the application of technology appropriate to the disciplines; 

 

2M) uses a variety of explanations and multiple representations of concepts that 
capture key ideas to help each student develop conceptual understanding and 
address common misunderstandings; 

 

2N) facilitates learning experiences that make connections to other content areas and 
to life experiences; 

    D 

2O) designs learning experiences and utilizes assistive technology and digital tools to 
provide access to general curricular content to individuals with disabilities; 

 

2P) adjusts practice to meet the needs of each student in the content areas; and I, D 
2Q) applies and adapts an array of content area literacy strategies to make all subject 

matter accessible to each student. 
   

Standard 3 - Planning for Differentiated Instruction – The competent teacher plans and 
designs instruction based on content area knowledge, diverse student characteristics, 
student performance data, curriculum goals, and the community context. The teacher plans 
for ongoing student growth and achievement. 

 

Knowledge Indicators – The competent teacher:  
3A) understands the Illinois Learning Standards (23 Ill. Adm. Code 1.Appendix D), 

curriculum development process, content, learning theory, assessment, and student 
development and knows how to incorporate this knowledge in planning differentiated 
instruction; 

 
I, D 
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3B) understands how to develop short- and long-range plans, including transition 
plans, consistent with curriculum goals, student diversity, and learning theory; 

 

3C) understands cultural, linguistic, cognitive, physical, and social and emotional 
differences, and considers the needs of each student when planning instruction;  

D 

3D) understands when and how to adjust plans based on outcome data, as well as 
student needs, goals, and responses; 

I, D 

3E) understands the appropriate role of technology, including assistive technology, to 
address student needs, as well as how to incorporate contemporary tools and 
resources to maximize student learning; 

 

3F) understands how to co-plan with other classroom teachers, parents or guardians, 
paraprofessionals, school specialists, and community representatives to design 
learning experiences; and 

D 

3G) understands how research and data guide instructional planning, delivery, and 
adaptation. 

D 

Performance Indicators – The competent teacher:  
3H) establishes high expectations for each student’s learning and behavior; 

 

3I)  creates short-term and long-term plans to achieve the expectations for student 
learning; 

 

3J) uses data to plan for differentiated instruction to allow for variations in individual 
learning needs; 

D 

3K) incorporates experiences into instructional practices that relate to a student’s 
current life experiences and to future life experiences; 

D 

3L) creates approaches to learning that are interdisciplinary and that integrate 
multiple content areas; 

D 

3M) develops plans based on student responses and provides for different pathways 
based on student needs;  

I, D 

3N) accesses and uses a wide range of information and instructional technologies to 
enhance a student’s ongoing growth and achievement; 

 

3O) when planning instruction, addresses goals and objectives contained in plans 
developed under Section 504 of the Rehabilitation Act of 1973 (29 USC 794), 
individualized education programs (IEP) (see 23 Ill. Adm. Code 226 (Special 
Education)) or individual family service plans (IFSP) (see 23 Ill. Adm. Code 226 and 
34 CFR 300.24; 2006); 

 
 
 

3P) works with others to adapt and modify instruction to meet individual student 
needs; and 

D 

3Q) develops or selects relevant instructional content, materials, resources, and 
strategies (e.g., project-based learning) for differentiating instruction. 

I 

Standard 4 - Learning Environment – The competent teacher structures a safe and 
healthy learning environment that facilitates cultural and linguistic responsiveness, 
emotional well-being, self-efficacy, positive social interaction, mutual respect, active 
engagement, academic risk-taking, self-motivation, and personal goal-setting.  

 

Knowledge Indicators – The competent teacher:  
4A) understands principles of and strategies for effective classroom and behavior 

management; 

 

4B) understands how individuals influence groups and how groups function in 
society; 

D 

4C) understands how to help students work cooperatively and productively in groups; D 



16 
 

Standard 

ED
 3

25
 

4D) understands factors (e.g., self-efficacy, positive social interaction) that influence 
motivation and engagement; 

D 

4E) knows how to assess the instructional environment to determine how best to 
meet a student’s individual needs; 

D 

4F) understands laws, rules, and ethical considerations regarding behavior 
intervention planning and behavior management (e.g., bullying, crisis intervention, 
physical restraint); 

 

4G) knows strategies to implement behavior management and behavior intervention 
planning to ensure a safe and productive learning environment; and 

 

4H) understands the use of student data (formative and summative) to design and 
implement behavior management strategies. 

 

Performance Indicators – The competent teacher:  
4I)  creates a safe and healthy environment that maximizes student learning; 

 

4J) creates clear expectations and procedures for communication and behavior and 
a physical setting conducive to achieving classroom goals; 

 

4K) uses strategies to create a smoothly functioning learning community in which 
students assume responsibility for themselves and one another, participate in 
decision-making, work collaboratively and independently, use appropriate technology, 
and engage in purposeful learning activities; 

 

4L) analyzes the classroom environment and makes decisions to enhance cultural 
and linguistic responsiveness, mutual respect, positive social relationships, student 
motivation, and classroom engagement; 

D 

4M) organizes, allocates, and manages time, materials, technology, and physical 
space to provide active and equitable engagement of students in productive learning 
activities; 

 

4N) engages students in and monitors individual and group-learning activities that 
help them develop the motivation to learn; 

D 

4O) uses a variety of effective behavioral management techniques appropriate to the 
needs of all students that include positive behavior interventions and supports; 

 

4P) modifies the learning environment (including the schedule and physical 
arrangement) to facilitate appropriate behaviors and learning for students with diverse 
learning characteristics; and 

 

4Q) analyzes student behavior data to develop and support positive behavior.  
Standard 5 - Instructional Delivery – The competent teacher differentiates instruction by 
using a variety of strategies that support critical and creative thinking, problem-solving, and 
continuous growth and learning. This teacher understands that the classroom is a dynamic 
environment requiring ongoing modification of instruction to enhance learning for each 
student.  

 

Knowledge Indicators – The competent teacher:  
5A) understands the cognitive processes associated with various kinds of learning; 

D 

5B) understands principles and techniques, along with advantages and limitations, 
associated with a wide range of evidence-based instructional practices; 

D 

5C) knows how to implement effective differentiated instruction through the use of a 
wide variety of materials, technologies, and resources; 

I 

5D) understands disciplinary and interdisciplinary instructional approaches and how 
they relate to life and career experiences; 

D 

5E) knows techniques for modifying instructional methods, materials, and the 
environment to facilitate learning for students with diverse learning characteristics; 

D 

5F) knows strategies to maximize student attentiveness and engagement; D 
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5G) knows how to evaluate and use student performance data to adjust instruction 
while teaching; and  

D 

5H) understands when and how to adapt or modify instruction based on outcome 
data, as well as student needs, goals, and responses.  

I, D 

Performance Indicators – The competent teacher:  
5I)  uses multiple teaching strategies, including adjusted pacing and flexible 

grouping, to engage students in active learning opportunities that promote the 
development of critical and creative thinking, problem-solving, and performance 
capabilities;  

 
D 

5J) monitors and adjusts strategies in response to feedback from the student;  D 
5K) varies his or her role in the instructional process as instructor, facilitator, coach, 

or audience in relation to the content and purposes of instruction and the needs of 
students;  

 
D 

5L) develops a variety of clear, accurate presentations and representations of 
concepts, using alternative explanations to assist students’ understanding and 
presenting diverse perspectives to encourage critical and creative thinking; 

 
D 

5M) uses strategies and techniques for facilitating meaningful inclusion of individuals 
with a range of abilities and experiences;  

D 

5N) uses technology to accomplish differentiated instructional objectives that 
enhance learning for each student;  

 

5O) models and facilitates effective use of current and emerging digital tools to 
locate, analyze, evaluate, and use information resources to support research and 
learning;  

 

5P) uses student data to adapt the curriculum and implement instructional strategies 
and materials according to the characteristics of each student;  

I, D 

5Q) uses effective co-planning and co-teaching techniques to deliver instruction to all 
students;  

 

5R) maximizes instructional time (e.g., minimizes transitional time); and   
5S) implements appropriate evidence-based instructional strategies.   

Standard 6 - Reading, Writing, and Oral Communication – The competent teacher has 
foundational knowledge of reading, writing, and oral communication within the content area 
and recognizes and addresses student reading, writing, and oral communication needs to 
facilitate the acquisition of content knowledge.  

 

Knowledge Indicators – The competent teacher:  
6A) understands appropriate and varied instructional approaches used before, 

during, and after reading, including those that develop word knowledge, vocabulary, 
comprehension, fluency, and strategy use in the content areas;  

 
D 

6B) understands that the reading process involves the construction of meaning 
through the interactions of the reader's background knowledge and experiences, the 
information in the text, and the purpose of the reading situation;  

 
D 

6C) understands communication theory, language development, and the role of 
language in learning; 

D 

6D) understands writing processes and their importance to content learning;  D 
6E) knows and models standard conventions of written and oral communications;  D 
6F) recognizes the relationships among reading, writing, and oral communication and 

understands how to integrate these components to increase content learning;  
D 

6G) understands how to design, select, modify, and evaluate a wide range of 
materials for the content areas and the reading needs of the student;  

I, D 



18 
 

Standard 

ED
 3

25
 

6H) understands how to use a variety of formal and informal assessments to 
recognize and address the reading, writing, and oral communication needs of each 
student; and  

I, D 

6I)  knows appropriate and varied instructional approaches, including those that 
develop word knowledge, vocabulary, comprehension, fluency, and strategy use in the 
content areas.  

D 

Performance Indicators – The competent teacher:  
6I)  selects, modifies, and uses a wide range of printed, visual, or auditory materials, 

and online resources appropriate to the content areas and the reading needs and 
levels of each student (including ELLs, and struggling and advanced readers);  

I, D 

6J) uses assessment data, student work samples, and observations from continuous 
monitoring of student progress to plan and evaluate effective content area reading, 
writing, and oral communication instruction;  

I, D 

6K) facilitates the use of appropriate word identification and vocabulary strategies to 
develop each student’s understanding of content;  

I 

6L) teaches fluency strategies to facilitate comprehension of content;   
6M) uses modeling, explanation, practice, and feedback to teach students to monitor 

and apply comprehension strategies independently, appropriate to the content 
learning; 

 

6N) teaches students to analyze, evaluate, synthesize, and summarize information in 
single texts and across multiple texts, including electronic resources;  

 

6O) teaches students to develop written text appropriate to the content areas that 
utilizes organization (e.g., compare/contrast, problem/solution), focus, elaboration, 
word choice, and standard conventions (e.g., punctuation, grammar);  

 

6P) integrates reading, writing, and oral communication to engage students in 
content learning;  

I 

6Q) works with other teachers and support personnel to design, adjust, and modify 
instruction to meet students’ reading, writing, and oral communication needs; and  

I, D 

6R) stimulates discussion in the content areas for varied instructional and 
conversational purposes.  

D 

Standard 7 - Assessment – The competent teacher understands and uses appropriate 
formative and summative assessments for determining student needs, monitoring student 
progress, measuring student growth, and evaluating student outcomes. The teacher makes 
decisions driven by data about curricular and instructional effectiveness and adjusts 
practices to meet the needs of each student.  

 

Knowledge Indicators – The competent teacher:  
7A) understands the purposes, characteristics, and limitations of different types of 

assessments, including standardized assessments, universal screening, curriculum-
based assessment, and progress monitoring tools;  

 
P 

7B) understands that assessment is a means of evaluating how students learn and 
what they know and are able to do in order to meet the Illinois Learning Standards;  

P 

7C) understands measurement theory and assessment-related issues, such as 
validity, reliability, bias, and appropriate and accurate scoring;  

P 

7D) understands current terminology and procedures necessary for the appropriate 
analysis and interpretation of assessment data; 

I,D,P 

7E) understands how to select, construct, and use assessment strategies and 
instruments for diagnosis and evaluation of learning and instruction;  

I,D,P 

7F) knows research-based assessment strategies appropriate for each student;   
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7G) understands how to make data-driven decisions using assessment results to 
adjust practices to meet the needs of each student;  

 
D 

7H) knows legal provisions, rules, and guidelines regarding assessment and 
assessment accommodations for all student populations; and  

 
D, P 

7I)  knows assessment and progress monitoring techniques to assess the 
effectiveness of instruction for each student.  

I,D,P 

Performance Indicators – The competent teacher:  
7J) uses assessment results to determine student performance levels, identify 

learning targets, select appropriate research-based instructional strategies, and 
implement instruction to enhance learning outcomes;  

 
I,D,P 

7K) appropriately uses a variety of formal and informal assessments to evaluate the 
understanding, progress, and performance of an individual student and the class as a 
whole;  

 

7L) involves students in self-assessment activities to help them become aware of 
their strengths and needs and encourages them to establish goals for learning;  

I, D 

7M) maintains useful and accurate records of student work and performance;  I, D 
7N) accurately interprets and clearly communicates aggregate student performance 

data to students, parents or guardians, colleagues, and the community in a manner 
that complies with the requirements of the Illinois School Student Records Act [105 
ILCS 10], 23 Ill. Adm. Code 375 (Student Records), the Family Educational Rights and 
Privacy Act (FERPA) (20 USC 1232g) and its implementing regulations (34 CFR 99; 
December 9, 2008);  

 

7O) effectively uses appropriate technologies to conduct assessments, monitor 
performance, and assess student progress;  

 

7P) collaborates with families and other professionals involved in the assessment of 
each student;  

D 

7Q) uses various types of assessment procedures appropriately, including making 
accommodations for individual students in specific contexts; and  

I, D 

7R) uses assessment strategies and devices that are nondiscriminatory, and take 
into consideration the impact of disabilities, methods of communication, cultural 
background, and primary language on measuring knowledge and performance of students.  

 
D, P 

Standard 8 - Collaborative Relationships – The competent teacher builds and maintains 
collaborative relationships to foster cognitive, linguistic, physical, and social and emotional 
development. This teacher works as a team member with professional colleagues, 
students, parents or guardians, and community members.  

 

Knowledge Indicators – The competent teacher:  
8A) understands schools as organizations within the larger community context;  

 
D 

8B) understands the collaborative process and the skills necessary to initiate and 
carry out that process;  

D 

8C) collaborates with others in the use of data to design and implement effective 
school interventions that benefit all students;  

D 

8D) understands the benefits, barriers, and techniques involved in parent and family 
collaborations;  

D 

8E) understands school- and work-based learning environments and the need for 
collaboration with all organizations (e.g., businesses, community agencies, nonprofit 
organizations) to enhance student learning;  

 

8F) understands the importance of participating on collaborative and problem-solving 
teams to create effective academic and behavioral interventions for all students;  

D 
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8G) understands the various models of co-teaching and the procedures for 
implementing them across the curriculum;  

 

8H) understands concerns of families of students with disabilities and knows 
appropriate strategies to collaborate with students and their families in addressing 
these concerns; and  

 I, D 

8I)  understands the roles and the importance of including students with disabilities, 
as appropriate, and all team members in planning individualized education programs 
(i.e, IEP, IFSP, Section 504 plan) for students with disabilities.  

 I, D 

Performance Indicators – The competent teacher:  
8J) works with all school personnel (e.g., support staff, teachers, paraprofessionals) 

to develop learning climates for the school that encourage unity, support a sense of 
shared purpose, show trust in one another, and value individuals;  

 

8K) participates in collaborative decision-making and problem-solving with 
colleagues and other professionals to achieve success for all students;  

I 

8L) initiates collaboration with others to create opportunities that enhance student 
learning;  

 

8M) uses digital tools and resources to promote collaborative interactions;   
8N) uses effective co-planning and co-teaching techniques to deliver instruction to 

each student;  
 

8O) collaborates with school personnel in the implementation of appropriate 
assessment and instruction for designated students;  

I 

8P) develops professional relationships with parents and guardians that result in fair 
and equitable treatment of each student to support growth and learning;  

D 

8Q) establishes respectful and productive relationships with parents or guardians and 
seeks to develop cooperative partnerships to promote student learning and well-being;  

 

8R) uses conflict resolution skills to enhance the effectiveness of collaboration and 
teamwork;  

 

8S) participates in the design and implementation of individualized instruction for 
students with special needs (i.e., IEPs, IFSP, transition plans, Section 504 plans), 
ELLs, and students who are gifted; and  

 
I, D 

8T) identifies and utilizes community resources to enhance student learning and to 
provide opportunities for students to explore career opportunities.  

 

Standard 9 - Professionalism, Leadership, and Advocacy – The competent teacher is 
an ethical and reflective practitioner who exhibits professionalism; provides leadership in 
the learning community; and advocates for students, parents or guardians, and the 
profession.  

 

Knowledge Indicators – The competent teacher:  
9A) evaluates best practices and research-based materials against benchmarks 

within the disciplines;  

 
D 

9B) knows laws and rules (e.g., mandatory reporting, sexual misconduct, corporal 
punishment) as a foundation for the fair and just treatment of all students and their 
families in the classroom and school;  

 

9C) understands emergency response procedures as required under the School 
Safety Drill Act [105 ILCS 128/1], including school safety and crisis intervention 
protocol, initial response actions (e.g., whether to stay in or evacuate a building), and 
first response to medical emergencies (e.g., first aid and life-saving techniques);  

 

9D) identifies paths for continuous professional growth and improvement, including 
the design of a professional growth plan;  
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9E) is cognizant of his or her emerging and developed leadership skills and the 
applicability of those skills within a variety of learning communities;  

 
D 

9F) understands the roles of an advocate, the process of advocacy, and its place in 
combating or promoting certain school district practices affecting students;  

 
D 
 

9G) understands local and global societal issues and responsibilities in an evolving 
digital culture; and  

D 

9H) understands the importance of modeling appropriate dispositions in the 
classroom.  

D 

Performance Indicators – The competent teacher:  
9I)  models professional behavior that reflects honesty, integrity, personal 

responsibility, confidentiality, altruism and respect;  

 
D 

9J) maintains accurate records, manages data effectively, and protects the 
confidentiality of information pertaining to each student and family;  

 
D 

9K) reflects on professional practice and resulting outcomes; engages in self-
assessment; and adjusts practices to improve student performance, school goals, and 
professional growth;  

 
I, D 

9L) communicates with families, responds to concerns, and contributes to enhanced 
family participation in student education;  

 

9M) communicates relevant information and ideas effectively to students, parents or 
guardians, and peers, using a variety of technology and digital-age media and 
formats;  

 

9O) collaborates with other teachers, students, parents or guardians, specialists, 
administrators, and community partners to enhance students’ learning and school 
improvement;  

 
D 

9P) participates in professional development, professional organizations, and 
learning communities, and engages in peer coaching and mentoring activities to 
enhance personal growth and development;  

 
D 

9Q) uses leadership skills that contribute to individual and collegial growth and 
development, school improvement, and the advancement of knowledge in the 
teaching profession;  

 
D 

9R) proactively serves all students and their families with equity and honor and 
advocates on their behalf, ensuring the learning and well-being of each child in the 
classroom;  

 
D 

9S) is aware of and complies with the mandatory reporter provisions of Section 4 of 
the Abused and Neglected Child Reporting Act [325 ILCS 5/4];  

 

9T) models digital etiquette and responsible social actions in the use of digital 
technology; and  

D 

9U) models and teaches safe, legal, and ethical use of digital information and 
technology, including respect for copyright, intellectual property, and the appropriate 
documentation of sources.  

 
D 

 
 

RESOURCES 
 
Staley Library 
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The Library can be accessed from the Millikin home page at www.millikin.edu or call 424-6214.  
Please see the Staley Library website for hours of operation, noting that hours will change 
during the semester. 
 
Millikin University Writing Center  
Location:  University Commons – Room 338 (phone 424-6353). If Writing Center staff are 
working with students, you may not get an answer – leave a message. Please call the Writing 
Center for hours of operation, noting that hours will change during the semester. It is highly 
suggested that you call or e-mail at wcenter@mail.millikin.edu for an appointment any time you 
want to use the Writing Center.  Walk-ins will be welcome IF there are no scheduled 
appointments. 
 
Library and Writing Center hours will change during the semester during breaks and 
holidays.  Please call the library or writing center for specific details regarding hours. 
 
 
Course Revision Date: August 12, 2020 
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